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The general objective of this paper is to present the results gained at the stage of
observation and preparation to implement blended learning strategies in a foreign language
class at Gavar State University. During the research the following methods were applied:
theoretical, social and pedagogical, experimental, statisticc SWOT analysis.

The results of the research came to prove the hypotheses put forward during the
research: 1) If blended learning is implemented in teaching/learning EFL, it increases the
language competence of English language learners in the setting of EFL. 2) If blended learning is
adopted, it can raise student engagement and motivation. Our research demonstrates that
blended learning can be used to effectively increase the language competence of English
language learners in the setting of EFL. The adoption of blended learning is associated with
raising student engagement and motivation. While designing a blended learning the
establishment of a community and culture of learning as well as the concept of Universal Design
for Learning (UDL) should be taken into account.

Keywords: foreign language teaching/learning, English as a foreign language (EFL), Blended
Learning (BL), designing blended learning.

INTRODUCTION

Throughout history, instructors in Armenia have made use of a wide range of methods and
techniques, that is, learning resources and activities to help students achieve certain goals. Face-to-face
activities, presentations, audio and visual materials, paper based assessments, web research and group
exercises have been the ace of aces of teaching in classrooms for many decades. More recent studies
show that online resources and mobile collaboration tools have expanded learning opportunities. All of
these approaches combine together and make up the term that is known in education as blended
learning.

Some educators describe blended learning as what they’ve been doing successfully for decades:
that is utilizing a wide range of techniques and activities that provide personalised, subjective and
student-centered learning experiences in the classrooms. Today, the thing that makes it different from
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the past is the exceptional Internet access which provides rich resources, services and more importantly
connectivity, that is the capability to create online communities and networks that facilitate the overall
learning experience. Moreover, the use of mobile technologies such as smartphone cameras, voice
recording apps and GPS is growing very fast expanding the learning experience way beyond the school
walls.

For others, blended learning poses a challenge. They find it uncomfortable and are not willing
to fully grasp its meaning. They are not familiar with the potential of technologies and media resources
that the learners use daily.

To demonstrate how to implement blended learning in Armenian classrooms, this research
reinforces the overall idea that blended learning comes in many forms; it is versatile and multipurpose
educational solution.

The general objective of this paper is to present the results gained at the stage of observation
and preparation to implement blended learning strategies in a foreign language class at Gavar State
University.

METHODOLOGY
We put forward the following hypotheses during our research.

1. If blended learning is implemented in teaching/learning EFL, it increases the language

competence of English language learners in the setting of EFL.

2. If blended learning is adopted, it can raise student engagement and motivation.

The whole research was aimed at proving or rejecting the hypotheses.

During the research the following methods were applied:
theoretical: study of relevant scientific literature and electronic sources;

» social and pedagogical: observation and monitoring of the teaching/learning process;

> experimental: conducting experimental teaching with the use of blended learning (at the next
stage of our research);

> statistic: statistical analysis of the data received;

» SWOT (strengths, weaknesses, opportunities, threats) analysis.

RESULTS and DISCUSSION

Blended learning and language skills. According to our research at Gavar State University,
language learners can improve their language skills by using blended learning. For instance, employing
mixed learning rather of conventional face-to-face or wholly online modes can help learners improve
their speaking, listening, reading, and writing skills.

As an example, we looked at the impact of blended learning on the improvement of English
language learners’ reading skills in a quasi-experimental study. The study specifically sought to
determine whether blended learning might be utilized to improve the reading ability of 8 intermediate-
level Armenian EFL students. The participants were split into two groups at random: the experimental
group, which got blended learning instruction focused on reading skills in the classroom, and the
control group, which received a more conventional approach to teaching English. To gauge the learners’
reading skills, tests were administered to the two groups both before and after the intervention. The
usage of blended learning had a statistically significant favorable impact on the EFL learners’ reading
competency, it was evident upon comparing the two groups using a t-test. In other words, we came to
the conclusion that implementing blended learning with language learners directly impacts the
improvement of language learners’ reading abilities. According to our observations, blended learning
promotes learning and can be successfully implemented in English reading lessons in Armenia.



Similarly, we looked at how a blended learning approach can help EFL students improve their
writing skills. The study specifically sought to ascertain whether blended learning might be a useful
tactic that aids in improving students’ overall writing skills. 6 EFL students from Gavar State University
took part in the study. The students were split into two groups; one group received instruction in English
writing using the conventional face-to-face method, and the other group received instruction via a
blended learning model. At the conclusion of the instructional period, the group that received blended
learning instruction outperformed the other group in writing. In other words, the participation of EFL
learners helped to strengthen their writing skills through the use of blended learning. Let’s sum up by
saying that the participants’ writing improved in many ways thanks to the use of blended learning,
including grammar, vocabulary, syntax, and paragraph coherence.

Additionally, we looked at blended learning application in an EFL setting. The study sought to
ascertain how blended learning is applied in ESL classes and how face-to-face and distant learning are
merged using Neumeier’s blended learning framework. The study was done with the first-year students
at Gavar State University in a speaking and listening class. Eight EFL students and one English Master’s
graduate took part in the discussion. To investigate the efficacy of this learning paradigm, the research
method involved observing the language classes, surveying the students, and interviewing the graduate
Master’s student who acted as a facilitator. According to the results, blended learning can be used to
effectively and successfully teach all language skills. All of the participants had favorable opinions and
attitudes about using blended learning into the teaching of English. They thought that using online
instruction enhanced traditional methods and enhanced language learning for students. Therefore, we
can state as a conclusion that blended learning can be used successfully to teach English in programs
for foreign/second languages.

In a related study, we looked into how a blended learning approach might be used to teach an
English course. The study’s main goal was to create a blended learning environment where EFL students
would use instructional blogging. The study included 6 EFL students. The effectiveness of the blended
learning mode was examined using a number of research techniques, including interviews, input from
teachers and students, surveys of student satisfaction, and self-reflection from students. According to
the study’s findings, employing video-based blogs in a blended learning environment has several
advantages, including raising students' speaking abilities, fostering a sense of autonomy and teamwork,
and speeding up the learning process. Therefore, it is necessary to emphasize that one advantage of
the blended learning strategy is that it helps students become more proficient in speaking as well as
other language skills including grammar, phonetics, facial expression, vocabulary and eye contact.

The use of blended learning does not always directly affect language abilities, however, as the
use of technology often presents more of a challenge than a benefit, according to our earlier research
with more conventionally oriented groups. For instance, we looked at the impact of employing a blended
learning method in a class where using dictionaries is essential to learning vocabulary. The study
investigated how English language learners felt about using blended learning to gain vocabulary. 5
students who were enrolled in an English program at Gavar State University in Armenia participated in
the study. The participants were split into two groups (3 and 5): one group studied the target language
using a blended learning strategy, while the other group received the same vocabulary training using
the conventional teaching methodology (face-to-face instruction). Both groups took a vocabulary test at
the conclusion of the lesson period to gauge their vocabulary proficiency. The results showed that,
despite the fact that students were satisfied with blended learning as a teaching approach, it had no
beneficial influence on students’ vocabulary knowledge. It’s crucial to note that many earlier research
studies that connected the usage of blended learning to the improvement of language abilities did not
support our findings.



Students’ motivation and engagement. Students’ motivation, contentment, and engagement
may be some of the most frequently mentioned advantages of blended learning in the context of
ESL/EFL. When both methods (conventional face-to-face and online) were used together, language
learners typically displayed their satisfaction. The benefit of blended learning is that it makes efficient
use of both teaching methods, which encourages student interaction and participation in the process of
learning a language.

To provide an example, we conducted a study at Gavar State University that looked at the use
of blended learning to improve English learners’ language abilities and learning autonomy. The study
involved 15 English majors and was conducted in an English language and literature class. The purpose
of the study was to comprehend how students felt about blended learning when learning English. E-
lessons, a survey, and achievement assessments were the devices utilized to gather the data. The study’s
conclusions showed that using an online strategy that is compatible with classroom instruction improves
language learners’ language skills. Also, it was shown that blended learning can be used to boost
learners’ motivation and independent learning skills. According to the data gathered, the advantage of
the blended learning strategy for language learners is that students can acquire and put into practice
their language skills whenever and wherever they wish.

Also, we investigated the efficacy of blended learning in an academic English writing course at
Gavar State University among master's degree candidates. The purpose of the study was to assess many
facets of blended learning, including course design, content presentation, and student interaction. Each
week, the study's class met for 20 minutes in the classroom and then met online for an additional hour
using the convenient software Zoom. Based on the overall reflection and the students’ evaluation of the
course, it was discovered that the students highly valued the use of the blended learning strategy
because it had many benefits like encouraging independent learning, increasing classroom interaction,
removing communication anxiety, and enhancing learners’ academic writing skills. We can therefore
conclude that because it permits for two different types of learning interactions, the use of blended
learning is beneficial.

In a different study, we used a social media element to assess the efficacy of blended learning.
In particular, we combined face-to-face EFL training with the usage of several educational Facebook
groups. Eight undergraduate EFL students taking an EFL course at Gavar State University participated
in the study. Both regular classroom instruction and online instruction using Facebook groups were
used to train the learners. It was discovered that most students had positive opinions of this learning
method and after watching students use this blended learning strategy and questioning them about it
not all of them but the bulk of the group were prone to use social media in future sessions. The use of
a Facebook group in conjunction with lesson plans in the classroom was deemed intriguing and real by
the learners. One of the key advantages of blended learning is that they were inspired to interact and
work together. You present the findings, but there isn’t really a clear understanding of the “how”; what
is it about blended learning, perhaps most notably the technological component, that promotes high
levels of student enthusiasm and autonomy? What character trait predisposes one to success?

In a similar vein, we looked into students’ viewpoints and the efficiency of blended learning as
a method of instruction in an ESL writing class. Ten university students taking two writing classes
participated in the study for more than two weeks. The pretest, posttest, midterm exam, and surveys
were the four data sources that were used. The findings demonstrated that students’ attitudes and
opinions of the usage of a blended learning strategy in L2 writing classes were favorable. The students
thought that this teaching strategy was practical, inspiring, and interactive. Also, the usage of blended
learning led to improved writing performance among students. According to the study, blended learning
enhanced student motivation and supported a number of crucial elements of language learning,



including collaboration, interaction, and autonomy. According to our study, the students appeared to
value the chances for engagement and were content with blended learning for L2 writing.

Designing Blended Learning. It is not as simple as simply putting traditional information online
to create a blended learning environment. The advantages of online learning “tended to result from a
redesign of education to extend learning time or foster higher engagement with content,” warned
Means'. It is also mentioned that blended learning environments, which “were likely to incorporate
additional instructional resources and activities that encouraged interactions among learners,” were
responsible for such beneficial outcomes. Lehman and Conceico? also advocate using “intentional
design,” which they define as “a strategy that incorporates purposeful action and takes into account the
online learning environment, the teaching process, and learner characteristics.”

In Gavar State University the blended courses are to be done in specific classrooms that are
equipped with computers, headphones, a good WIFI signal and Smartboards. Fortunately, our
University has a couple of such classrooms and it is easy to get access to them. The only obstacle in
these scenarios is that university lecturers who use traditional teaching methods are not open to
designing nor letting students design their learning environment.

Community & Culture. The establishment of a community and culture of learning and growth
in Gavar State University is one of the most crucial aspects we should take into account when designing
a blended learning experience for learners. In a conventional classroom setting, it is much simpler to
create a sense of community than it is in an online setting. By stating that “Culture is especially useful—
or toxic—in blended programs because blended learning goes hand in hand with giving students more
control and flexibility,” BlendedLearning.org® cast light on this crucial factor. The move toward a
personalized setting may backfire if students are unable to manage that agency due to a lack of
processes and societal norms.

When interviewing Gavar State University lecturers, it was clear, that, in order to include
elements of interaction and cooperation among online students, they must be very deliberate when
designing their courses. An instructor working in the area of blended learning should make sure that
the culture they establish in the conventional setting is maintained online as well.

Creating an atmosphere of learning and making it the new trend is absolutely necessary. We
might even argue that creating a learning culture requires a change from the conventional teacher-
centered model to a student-centered one, allowing the students to take charge of their own education
while the instructor is available to give individualized, direct instruction to a small group of students or
a single student. The following are Poirier's* recommendations for educational tactics that can promote
a climate of cooperation and learning:

e By assigning responsibilities, you can encourage student leadership in online discussions.

e Introduce ice breakers and scavenger hunts whenever a new subject is introduced.

e Review the material using group-based jigsaw demonstrations.

e Request that learners include photos with their presented materials.

e Students should be required to build and maintain an online portfolio, and then provide links
for the other students to watch.

! Means, B., Bakia, M., & Murphy, R.. Learning Online: What Research Tells Us About Whether, When and How (1 edition). New
York: Routledge, 2014.

2 Lehman, R., & Conceicao, S.. Motivating and Retaining Online Students: Research-Based Strategies That Work (1st ed.). Josey-
Bass, 2014.

3 https://www.blendedlearning.org/models/

4 Poirier, S., A Hybrid Course Design: The Best of Both Educational Worlds. Techniques: Connecting Education and Careers,
2011, 85(6), 28-30.



Universal design for learning. Data gathered globally and from academic literature indicate
an increase in demand for virtual learning environments. There are more students and more needs as
a result of that growth. It is the duty of the instructor to take into account all students’ needs when
creating an online learning environment. The Universal Design for Learning (UDL) principles can be
used to address many of the instructional tactics that were previously covered. The concept known as
“universal design for learning” (UDL), created by Meyer and Rose, “is based on scientific insights into
how humans learn and is intended to improve and optimize teaching and learning for all people.”®

Most people naturally associate special education and assistive technology with UDL when they
hear the phrase. The actual focus of UDL is on serving the needs of all students while utilizing effective
pedagogy (in traditional or online contexts) and high-quality, research-based instructional approaches.
To guarantee that all learners can access and engage in meaningful, challenging learning opportunities,
UDL standards provide a collection of practical recommendations that can be applied to any field or
area. These recommendations are constantly changing as more is discovered about how individuals
learn. Many modes of participation, representation, and expression are among the UDL tenets.

The “why” of learning is referred to when many modes of interaction are provided. The use
of various engagement strategies is part of this, and these strategies may include giving participants
choices for recruiting curiosity, sustaining dedication, perseverance, and self-regulation. When it
comes to the online setting, some possible techniques might include:

v’ co-creating a vision, objective, or purpose with students;
v offering various routes to the same learning objective;

v developing instruments for reflection and self-evaluation;
v" letting students forecast results for tasks or exams.

Notwithstanding the tactics employed, the main objective of offering several opportunities for
participation is to provide each learner a sense of direction and motivation.

We carefully examined the UDL principle while getting ready for experimental teaching at Gavar
State University, which calls for “many modes of representation” and relates to the “what” of learning.
This has to do with how the course material is presented. Options for observation, language, concepts,
and comprehension should be available. The following factors were taken into account when
constructing our online content:

» reducing distractions through a YouTube educational video;

= watching instructive films with closed captions;

»= making presentations that aren’t distracting and suffocated in colours;
» using materials other than words, such as infographics;

= presenting concise summaries of key concepts in difficult topics.

These techniques are crucial both in the traditional classroom and in the online learning
environment, where the aim is to develop resourceful and informed students. This is simpler for
instructors because of the use of technology.

Providing various ways of expression, which addresses the “how” of learning, is the third and
final tenet of UDL. According to this principle, educators have a duty to give students opportunities for
physical movement, language, communication, and executive functions. These are some possible
methods for tackling these ideas:

» offering a variety of access points for content and materials (interactive e-books)
» letting students respond in different ways (audio, video, drawing, etc.)
» reading and writing while using scaffolding

5 https://www.cast.org/impact/universal-design-for-learning-udl



> utilizing interactive web resources (annotation software, storyboards, etc.).

To level the playing field for all learners and to enable the learner to properly (or effectively)
convey ideas, knowledge, and principles in the learning environment, multiple modalities for expression
must be made available.

Regardless of the setting, UDL is a teaching strategy that employs optimal pedagogical
principles; nevertheless, the use of technology streamlines UDL procedures for both instructors and
students. In an effort to reach all students, regardless of their academic (or social) needs, pedagogy
must be changed.

SWOT analysis. During the research at Gavar State University a SWOT analysis was conducted
among fourth-year English language and Literature students. SWOT stands for strengths, weaknesses,
opportunities and threats. A person or organization can use the SWOT analysis (also known as the
SWOT matrix) to identify Strengths, Weaknesses, Opportunities and Threats (SWOTs) related to
business competition or project planning. Situational analysis or situational evaluation are other names
for it.5 SWOT was chosen as the pre-analysis for an experimental teaching since it is referred to as a
tested tool of strategic analysis.

In Gavar State University thoughts on blended learning as well as reflections on COVID era
distance learning were taken into consideration. Students seem to really like the idea of blended learning
as it combines the online and face-to-face environments which we shall cover in a bit. However, when
talking about their experiences whilst using solely online environment during COVID, they had very
scanty positive opinions. The only plus for them was the “home” environment, the fact that they avoided
daily public transportations and of course the weather. Apart from these, students were very dissatisfied
with some of their instructors and how they managed their courses. One student even noted that the
curriculum did not correspond with the University curriculum and was way harder for them to manage
their tasks. This was because the instructor added details that were hard and unnecessary for a student
to comprehend and make use of without being given a thorough explanation. Some students complained
about others’ cheating during a zoom meeting, i.e., reading the material from the screen and getting
the same or higher marks as the ones who were sincere. However, when asked “what would you
suggest?” all of the students answered, that the combination of both online and face-to-face would be
very helpful, i.e., they are prone and ready to move on to a blended learning curriculum.

The following figure illustrates the results of the SWOT analysis based on our observations in
Gavar State University.

6 Weihrich, Heinz "The TOWS matrix—a tool for situational analysis". Long Range Planning, April 1982, 15 (2): 54-66.



Figure 1. Results of the SWOT analysis.

Strengths Weaknesses

+ Wide range of study materials == Unstable Internet
+ Big interest, investment, engagement = INof enough devices

o : == Lack of commitment among instructors
* Connectivity (in & out of class) === |imited IT skills of instructors

+ Indeperfdence ' == Stressful time-limited tasks
<+ Short time service == Technology and new material resistance
+ Development of IT skills == Lack of awareness to implementing blended
<+ University support and investment learning
== Absence of University policy on blended
learning
6SV
SWOoT
s analysis of
Opportunities Y Threats
blended
learning
v Management support # Unstable/Unreliable power supply
v Available external support of blended learnin # Dependency on online translators
p 9 P Y
specialists # Dependency on AI tools for managing tasks
The accessibility of learning regardless of # Chat sessions and other distraction
location @ Exchange of passwords by students

Competency-based systems that make it easier to complete assignments for others
to manage individual progress

As we gather from the data above, we see that students are effected by the use of technology
and resources of blended learning. When making suggestions for online learning all of the students
were not siding with solely online approach as the long term traditional methods have been deeply
rooted in them. They were more excited to blend the two, thus making it clear that blended learning is
the solution for effective learning environment.

CONCLUSION

A potential concept called blended learning has brought together a number of important
sectors, including instructional design, educational technology, and online teaching and learning. As a
method of teaching and learning English, blended learning has drawn a lot of interest in the ESL/EFL
environment. According to research, employing mixed learning as opposed to simply traditional or
online teaching methods provides various advantages for both the learning environment and the
students. The process of learning English will be upgraded, language skills will be developed, and the
environment for learning English will be improved, among other advantages.

The results of our research came to prove the hypotheses put forward during our research

According to the overall objective of the research and based on the data gained at the stage of
observation and preparation for implementing blended learning strategies in a foreign language class
at Gavar State University, the following conclusions have been drawn:

1. Our research demonstrates that blended learning can be used to effectively increase the

language competence of English language learners in the setting of EFL. According to our

reviewed studies, language instructors can use blended learning as a teaching strategy to help
students hone their literacy, i.e, writing, reading, speaking, listening and vocabulary.

2. The adoption of blended learning has been associated with raising student engagement and

motivation. Language learners can communicate both within and outside of the classroom by



combining traditional and online teaching methods. The aforementioned active and passive
studies at Gavar State University demonstrated how this kind of instruction helps students learn
languages and increases their participation and engagement.

3. While designing a blended learning experience for learners, the establishment of a
community and culture of learning and growth is one of the most crucial aspects we should take
into account. Designing Blended Learning based on the concept of Universal Design for
Learning (UDL) can be a perfect initial step towards the implementation of blended learning
strategies into the educational process.
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OcHoBHaA Lenb faHHoOI cTaTbn — NpeAcTaBUTh pesynbTaTbl, NMONyYeHHbIe Ha 3Tane HabnopeHna u
MOArOTOBKM K peanu3alum cTpaTeruii cMelaHHoro oby4yeHua Ha ypoke MHOCTPaHHOro A3blka B [aBapckom
rocyfapcteeHHoM yHuBepcuteTe. B xome wuccnepoBaHuAa  ucnonb3osBanuch  cnepytoliMe  MeTofibl:
TEOPETUYECKNA, COLManbHO-NefarorMyecknii, 3KCNepUMeHTanbHbIid, ctatuctuyecknii, SWOT ananus.
PesynbTtathl MccnefoBaHvA NOATBEPAVAN TUNOTE3bI, BbIABUHYTbIE B XOA4e Halero uccneposaHua: 1) Ecnu
BHEAPATb CMellaHHoe obydyeHne B obOyveHUM aHrnauiickoro kak wuHoctpaHHoro (EFL), oHo nosbiwaer
A3bIKOBYIO KOMMETEHLMIO U3Yy4atoLLLMX aHruiickuin asbik B ycnosmax EFL. 2) Ecnu npumenaTtb cmellaHHoe
obyyeHune, OHO MOMET MOBbLICUTb MOTUBALIMIO YHALLIMXCA U UX aKTUBHYHO BOBNIEYEHHOCTb B y4ebHbIN npouecc.
[poBepeHHOe Hamn WccnefoBaHUe AEMOHCTPUPYET, Y4TO CMeLlaHHoe obyyeHne MoMeT ObITb MCMoNb30BaHO
ANA pa3sBUTUA A3bIKOBOW KOMMETEHLMM W3yvaloLMX aHruickuili asbik B ycnosuax EFL. Bueppenve
CMeLUaHHOro obyYyeHMA HampAMYyKO CBA3aHO C MOBbILLIEHWEM BOBNEYEHHOCTU W MOTUBaLMK yyaiumxca. [lpu
pa3paboTke YpOKOB C MPUMEHEHWEM CTpaTeruii cmelaHHoro obyyeHuA cnepyeT yyuTbiBaTb CO3[aHue
coobuiecTBa (0byyarowmx u obyyaromxca) v popMrpoBaHUe COOTBETCTBYHOLLLEN KynbTypbl obyyeHus, a
TaKKe NONOMKEHNA KOHLEMNLMM YHUBEpCanbHOro ausaiHa ana obyyvenuna (UDL).

Knrouesble cnosa: obyyeHue UHOCMPAHHOMY A3bIKY, aHenulickuli kak uHocmpauHbil (EFL),
cMewaHHoe oby4eHue, pa3pabomka CMewaHHo20 0byYeHus.
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